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Executive summary 
From 2023-2024, Wilder Research (Wilder) collaborated with the Children’s Theatre 
Company (CTC) to evaluate the effects of CTC’s arts programming for students at 
Bethune Arts Elementary School. CTC’s curriculum is divided by grade level: pre-k and 
kindergarten students participate in the Creative Play program, which focuses on social-
emotional learning or SEL (e.g., executive functioning, emotional literacy, and social 
awareness). Third and fourth graders are involved in the Bridges program, which helps 
students improve their writing (e.g., mechanics, style, organization).  

To gain insight into the impact of CTC programming for students, Wilder and CTC used 
three methods: classroom teacher Round Table discussions, a caregiver survey, and 
teaching artist observation data. Key findings include:  

 Classroom teachers viewed CTC programming as worthwhile and aligned with 
classroom goals, noting in Round Table discussions that CTC programming 
bolstered the educational and developmental goals they have for their students and 
that CTC offered ideas and guidance for incorporating arts-based learning into their 
regular classroom teaching.  

The ways they drill into emotion have been helpful – not just mad and sad, but 
nervous and frustrated. It lets the kids have space to explore those emotions.  
– Teacher 

The breathing exercises have carried over to classrooms and the kids like it. 
There’s alignment with social-emotional learning – deep breathing, quick stops, 
practicing breathing strategies. – Teacher  

 Caregivers appreciated the opportunity for their child to participate in arts-
based learning with CTC, with nearly all caregivers (97%) saying that their child 
looks forward to arts and theater programming at Bethune, that Bethune’s school-
based arts and theater programming is beneficial for their child, and that arts and 
theater programming helps develop their child’s social-emotional skills.  

My daughter has gained confidence and now aspires to be an actor! She loved 
trying new things and getting to be silly. – Caregiver 

 Teaching artist observation data showed improvement for students in regard to 
social-emotional development and educational goals; improvement was seen 
across social-emotional measures such as social awareness, executive functioning, 
and emotional literacy, as well as across the fundaments of writing and storytelling 
like organization and mechanics.   

Please see the Appendix for more information about these data collection methods and 
how Wilder analyzed the data to identify these findings.  
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Introduction 
From 2023-2024, Wilder Research (Wilder) collaborated with the Children’s Theatre 
Company (CTC) to evaluate the effects of CTC’s arts programming for students at 
Bethune Arts Elementary School and identify areas for improvement. The curriculum is 
divided by grade level: pre-k and kindergarten students participate in the Creative Play 
program, which focuses on social-emotional learning or SEL (e.g., executive 
functioning, emotional literacy, and social awareness). Third and fourth graders are involved 
in the Bridges program, which helps students improve their writing (e.g., mechanics, style, 
organization).  

To guide this work, Wilder and CTC identified four evaluation questions: 

1. How do students benefit from CTC programming?  

2. To what degree is arts learning integrated into Bethune classrooms?  

3. What do classroom teachers learn and implement in regards to arts-based teaching 
approaches?  

4. To what degree do families appreciate or benefit from CTC programming? 

Methods 
To gain insight into these questions, Wilder and CTC used three methods of data 
collection. Please see Figure 1 for how the evaluation questions align with each method.  

Classroom teacher Round Table discussions 

Wilder hosted two 45-minute “Round Table” discussions with teachers whose classes 
participated in the residency. Discussions were held in February and May 2024. Discussions 
centered on programmatic aspects of the residency, including what’s going well and areas 
for improvement, but also addressed residency alignment with classroom developmental 
and learning goals. Please see Appendix A1 and A2 for summaries from both Round Table 
discussions. 

Caregiver survey 

Wilder and CTC were interested in hearing from caregivers (e.g., parents, guardians) of 
Bethune students. Caregivers were asked to complete a survey that focused on the overall 
impacts of arts and theater programming at Bethune, caregiver familiarity with Children’s 
Theatre Company programming and family nights, and program impacts for students.  
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Caregivers had the opportunity to complete the survey at a Bethune community event and 
were also sent the survey link through a caregiver group chat. Twenty-nine caregivers 
completed the survey. Please see Appendix A3 for the survey. There may be some 
response bias in these results in that caregivers who are relatively engaged (attending a school 
event or participating in a group chat) were invited, while caregivers who may be less 
engaged did not have the same opportunity. 

Teaching artist observation and grading data 

As part of the programming, Children’s Theatre Company teaching artists completed 
observation reports throughout the school year (October 2023-May 2024) for Creative Play 
and Bridges programming. Please see Appendix A4 and A5 for the observation rubrics used 
(Creative Play and Bridges respectively).  

For Creative Play, teaching artists observed each student in every session, assessing three 
components within each overarching SEL category: Executive Functioning, Emotional 
Literacy, and Social Awareness. Additionally, student participation during each session 
was also observed. In the Bridges program, students wrote a story at four different points 
throughout the year, and their work was graded on a scale of 1-4 (from “needs improvement” 
to “excellent”) across five storytelling components: Ideas, Organization, Style, Mechanics, 
and Creativity. 

Wilder reviewed and analyzed teaching artist grading data from Creative Play and Bridges 
residency sessions. Eighty-five students involved in Creative Play and 71 students involved 
in Bridges were included in the analysis. To learn more about how the data were analyzed 
please see Appendix B1 and B2.   
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1. Research question and activity alignment  
 

Evaluation question 

Classroom teacher 
Round Table 
discussions Caregiver survey 

Teaching artist 
observation and 
grading data 

1. To what degree is 
arts learning 
integrated into 
Bethune 
classrooms?  

Alignment/not 
between residency 
and overall student 
goals  

Balancing arts 
learning with 
traditional education  

 

2. How do students 
benefit from CTC 
programming?  

Student engagement 
in residency over time  

Caregiver perceptions 
of benefits of arts 
learning 

Social emotional 
learning (executive 
functioning, emotional 
literacy, social 
awareness); 

Writing skills (ideas, 
organization, style, 
mechanics, creativity) 

3. What do classroom 
teachers learn and 
implement in 
regards to arts-
based teaching 
approaches?  

Instances of teachers 
implementing arts-
based approaches in 
classrooms 

  

4. To what degree do 
families appreciate 
or benefit from 
CTC 
programming? 

 Family engagement 
in CTC out-of-school 
programming and 
other arts 
opportunities 

 

This report presents findings from all three methods. It’s important to recognize that when 
interpreting evaluation results, many factors may influence participant experiences beyond a 
single program component or the program itself. It is challenging to attribute participant 
outcomes entirely to the program with complete certainty. 
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Findings 

Arts learning integration benefitted Bethune 
Elementary students and families 
Caregivers and teachers see value in integrating arts and theater programming in their 
children’s classroom curriculum, which helps students engage in the classroom and reach 
developmental and learning goals.  

It was evident through conversations with teachers that CTC programming is helpful for 
engaging students, especially those who are less engaged by traditional pedagogies. Teachers 
also noted that these creative approaches support them in achieving developmental and 
learning goals in their classroom. For example, via CTC programming, students were able 
to experience “real-world learning” where they connect what they learn to aspects of their 
own development and have a safe space to practice new skills. For teachers, this was a 
valuable addition to their classrooms each week.  

I like the acting part. It helps kids come out of their rabbit holes. – Teacher 

I can see kids becoming more willing to share, act, or try. [The] spotlight is on 
them [which] can be intense, but [I] have seen progress with that since fall.  
– Teacher 

The ways they drill into emotion have been helpful – not just mad and sad, but 
nervous and frustrated. It lets the kids have space to explore those emotions.  
– Teacher 

My kids are so little they haven’t learned how to regulate. … This is a good way 
for them to learn how to settle down. – Teacher  

All surveyed caregivers appreciated arts and theater programming provided by Bethune 
and said that the school does a good job at incorporating this type of programming into 
the school curriculum. (Figure 2).  

They [my children] have learned about social topics that impact their lives but talk 
about them in an easy way for them to understand. – Caregiver  

2. Caregiver report of arts integration at Bethune (N=30) 

  

90%

93%

10%

7%

Bethune does a good job of 
incorporating arts and theater 

programming into my child’s education.

In general, I appreciate the
arts and theater programming

that Bethune provides.

Strongly agree Agree Disagree Strongly disagree Don't know
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CTC programming is inspiring students to pursue arts and theater opportunities  

Caregivers reported that their children look forward to the arts and theater programming 
at Bethune and that it has encouraged them to pursue other arts and theater opportunities, 
suggesting that students are engaged inside and outside of the classroom. Caregivers also 
mentioned that arts and theater programming supports their child’s overall development. 
Notably, caregivers said that the programming is beneficial to their child, helps their child 
do better in school, and has helped their child build social skills (Figure 3).  

My daughter has gained confidence and now aspires to be an actor! She loved trying 
new things and getting to be silly. – Caregiver 

If the Children’s Theatre people were [in my child’s classroom], that’s the first thing 
she wants to talk about. That’s the highlight of the day. And she likes school anyway, 
so it’s not like this is the only thing she likes, but this is definitely the peak of her 
day or week. – Caregiver 

3. Caregiver report of benefits of arts and theater programming 

  

59%

79%

83%

72%

76%

38%

17%

17%

7%

21%

7%

3%

3%

14%

3%

Arts and theater programming has helped
 my child do better in school. (N=29)

Arts and theater programming has
helped my child build social skills. (N=29)

I believe the arts and theater programming
is beneficial to my child. (N=30)

Arts and theater programming at Bethune
has inspired my child to pursue other
arts and theater opportunities. (N=29)

My child looks forward to the arts and
theater programming in school. (N=29)

Strongly agree Agree Disagree Strongly disagree Don't know



 

Impacts of Creative Play and Bridges Residency 7 | Wilder Research, October 2024 

Bethune families feel engaged with CTC 

In general, caregivers reported they feel welcome at Bethune and that it is easy for them to 
attend Bethune family nights (Figure 4). A caveat is that there may be some response bias 
in these results, as those filling out the survey were either at a family night or were part of 
a family group chat organized by Bethune.  

4. Family engagement with Bethune (N=30) 

 

CTC programming supports social-emotional learning in the classroom  

Teachers observed that CTC programming emphasizes social-emotional learning (SEL), 
which they consider valuable for students and aligns with their classroom curriculum. 
While CTC SEL content is primarily geared toward younger students, teachers said that 
older students also need these skills and hope SEL can be more explicitly integrated into 
the curriculum for older students in the future.  

When caregivers were asked about what their child has gained from CTC programming, 
the majority noted that their child developed skills related to SEL, such as improved 
communication and increased confidence. 

[My daughter] loves school, but she’s been shy and she always has been. That’s just 
kind of her personality. But since she’s been doing the Children's Theatre program, I 
feel like it’s really increased her confidence and it’s definitely increased her feeling 
that she is okay with or she even wants to get out in front of people and say what 
she has to say. – Caregiver  

My daughter has learned and gained [skills in] showing compassion and being 
very supportive. – Caregiver  

Creative Play students show improvement in SEL as their involvement in 
programming increases  

The data collected by teaching artists align with feedback from caregivers and teachers, 
affirming that students are developing SEL skills through Creative Play (pre-k and 
kindergarten) programming. Teaching artists observed students during each Creative Play 
session and evaluated them in three SEL categories: Executive Functioning, Emotional 
Literacy, and Social Awareness. Each category included three rating statements (e.g., 

77%

80%

23%

17% 3%

It is easy for me to attend family
or community events at Bethune.

I feel welcome at Bethune.

Strongly agree Agree Disagree Strongly disagree Don't know
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“student completes simple tasks or assignments when directed”), and students were rated 
as “rare,” “occasional,” or “consistent” for each statement. The rubric used can be found 
in Appendix A4. For analysis, the three statements within each SEL category were summed 
to calculate a final score for each student. These scores range from 3 to 9, with 9 representing 
the highest observed SEL levels.  

The data were analyzed at four different “timepoints” to track changes in student SEL 
development over time. Each timepoint refers to an individual student’s time in 
programming, not the overall length of the program. For example, if Student A’s first day 
in programming was on October 1, then that is their Day 0. If on October 31, Student B 
has their first day in programming, then that is Student B’s Day 0 and Student A’s Day 
30. As needed, please refer to Appendix B1, which provides an in-depth explanation of the 
analysis process and methodology. 

Timepoint 1 refers to data collected between 0-41 days; Timepoint 2 between 42-97 days; 
Timepoint 3 between 98-146 days; and Timepoint 4 between 147-210 days. Please note 
that if a student is included in Timepoint 2, for instance, it means that teaching artists 
collected data about the student 42-97 days after their initial Creative Play class. This 
refers to time passed since their Day 0, not that the student had 97 class days.  

On average, ratings for Creative Play students in the three SEL areas increased over 
timepoints (Figure 5). The area of Emotional Literacy saw the most improvement over 
the timepoints.  

5. SEL average for Creative Play students from Timepoint 1 to Timepoint 4 

 

For kindergarteners in particular, Emotional Literacy had a fairly large jump (2.84 points) 
from Timepoint 1 to Timepoint 4 (Figure 6).  

6.23
6.89 7.18

7.166.84
7.09 7.25

7.19

5.23 6.60 7.06

7.76

Timepoint 1
(N=85)

Timepoint 2
(N=73)

Timepoint 3
(N=68)

Timepoint 4
(N=59)

Social Awareness Executive Functioning Emotional Literacy
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6. SEL average for Creative Play students from Timepoint 1 to Timepoint 4 
for kindergarten 

 

In addition, teaching artists noted that students made progress in exhibiting confidence and 
pride, identifying and communicating emotions, showing concern and care for fellow 
students, and demonstrating leadership skills (e.g., modeling positive behavior, guiding 
others, and speaking up). 

These observations are further supported by “matched analysis” of the observation data. 
For matched analysis, we reviewed individual student changes from timepoint to timepoint 
when the data is available. For example, to see if their score increased, stayed the same, 
or decreased, a student would need to have observation data in both Timepoint 1 and 
Timepoint 2. Figures 7-9 show student score changes in each SEL area between 
timepoints, and also from the first timepoint to the last timepoint.  

As seen in Figure 9, Emotional Literacy shows the biggest student improvements over time, 
with 100% of students who were observed in both the first and last timepoint increasing 
their score. Executive Functioning shows the fewest gains, with about half of students 
improving from Timepoint 1 to Timepoint 4, and the other half decreasing or staying the 
same. This suggests Executive Functioning may be an area for CTC to continue to focus 
on during programming. For each element, the highest percentage of students increasing 
their score was from Timepoint 1 to Timepoint 2, and then tapered off in subsequent 
comparisons, suggesting that the initial exposure to CTC programming may be 
particularly important for student impact.   

6.32
6.86 7.22

7.19
6.97

7.23 7.45
7.25

5.46 6.72
7.18

8.30

Timepoint 1
(N=44)

Timepoint 2
(N=35)

Timepoint 3
(N=33)

Timepoint 4
(N=31)

Social Awareness Executive Functioning Emotional Literacy
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7. Student Social Awareness score changes  

 

8. Student Executive Functioning score changes  

  

77%

58%

53%

80%

3%

9%

12%

3%

21%

33%

36%

17%

1 to 2
(N=73)

2 to 3
(N=67)

3 to 4
(N=59)

1 to 4
(N=59)

Social awareness score increased
Social awareness score stayed the same
Social awareness score decreased

Timepoint:

60%

55%

39%

56%

6%

15%

15%

9%

34%

30%

46%

36%

1 to 2
(N=73)

2 to 3
(N=67)

3 to  4
(N=59)

1 to 4
(N=59)

Executive functioning score increased
Executive functioning score stayed the same
Executive functioning score decreased

Timepoint:



 

Impacts of Creative Play and Bridges Residency 11 | Wilder Research, October 2024 

9. Student Emotional Literacy score changes  

 

Teaching artists also noted some behavioral issues or students struggling to engage with 
programming, with some students at times not engaging at all. This type of participation 
was also assessed during each session by the teaching artists, using a grading scale that 
included the categories: “dysregulated,” “disengaged,” “observing,” and “active.” The 
participation category was further divided into five subcategories of participation behaviors 
(e.g., participating in daily mindfulness exercises). Each student was scored in these 
subcategories and their scores averaged to produce a final participation score ranging from 
0 to 15, with 15 representing the highest level of participation. This assessment can be 
found in Appendix A4 for reference. 

Overall, students in pre-k and kindergarten demonstrated similar levels of participation, 
with an average score towards the higher scoring range (see Figure 10). 

10. Overall participation score averages for Creative Play by grade 

 Student average 

Pre-K (N=142) 12.73 (of 15) 

Kindergarten (N=143) 12.53 (of 15) 
  

96%

67%

74%

100%

4%

9%

5%

24%

21%

1 to 2
(N=73)

2 to 3
(N=67)

3 to 4
(N=59)

1 to 4
(N=59)

Emotional literacy score increased
Emotional literacy score stayed the same
Emotional literacy score decreased

Timepoint:
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Kindergarten students had the most fluctuation of participation over the school year, with 
higher levels of participation around Timepoints 1 and 3, with a -1.09-point difference from 
Timepoint 1 to Timepoint 4 (Figure 11). This suggests that mid-year and end-of-year changes 
and activities, such as teacher turnover and student mobility, affected student 
participation in the programming.  

11. Overall participation score averages for Creative Play by timepoint (N28 - N44) 

 

The matched analysis data between the timepoints show some fluctuation among 
kindergarteners throughout the year, with no meaningful change from Timepoint 1 to 
Timepoint 4 (Figure 12). For pre-k students included in the matched analysis, 
participation trends were evenly split, with half showing an increase and the other half 
remaining the same or decreasing (Figure 13). 

12.  Kindergarten student participation score changes between timepoints 

  

12.56
12.54 12.96

12.9713.09

11.90
12.93 12.00

Timepoint 1 Timepoint 2 Timepoint 3 Timepoint 4

Pre-K Kindergarden

31%

78%

32%

6%
3%

7%

63%

19%

61%

1 to 2 (N=35)

2 to 3 (N=32)

3 to 4 (N=31)

Score increased Score stayed the same Score decreased

Timepoint:
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13. Pre-K student participation score changes between timepoints 

 

The Creative Play assessment included space for more comments and context beyond 
numerical ratings. Many comments offered by teaching artists spoke to successes with 
student engagement and students demonstrating SEL skills or growth, such as being 
focused and showing excitement to participate. These teaching artist comments aligned 
with feedback from teachers shared during Round Table discussions, who noted that 
focusing more on behavior regulation could benefit students. As one teacher said, “My 
kids are so little they haven’t learned how to regulate. [It can be] hard to teach them that in 
the moment.” Further, teachers pointed out that students grew more comfortable with 
teaching artists over time, which may have contributed to an increase in disruptive 
behaviors toward the end of the year.  

Teachers suggested that aligning CTC’s behavior expectations with classroom standards 
– co-created between students, classroom teachers, and teaching artists at the start of the 
school year – could be beneficial. However, they emphasized that a one-size-fits-all approach 
would not suit the diverse needs of their classrooms, making flexibility in addressing student 
challenges essential. For instance, teachers noted that students with an individualized 
education plan (IEP) or those who are English language learners may face greater difficulties 
in participating and engaging with the residency. Additionally, attendance issues were 
noted by teachers, saying that students who missed a week often rejoined the CTC 
programming unaware of the previous or current activities, making it harder for them to fully 
engage. If not done already, setting aside a few minutes at the beginning of programming to 
review what happened in the previous residency class could help reintegrate these students. 

It takes a lot longer to participate and get started for kids with special education. 
– Teacher  

[We had some] attendance issues. The week to week stories, sometimes kids who 
are absent have no idea what’s going on [when they return]. – Teacher  

50%

63%

43%

50%

8%

9%

18%

4%

42%

29%

39%

46%

1 to 2 (N=38)

2 to 3 (N=35)

3 to 4 (N=28)

1 to 4 (N=28)

Score increased Score stayed the same Score decreased

Timepoint:
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CTC programming helps 3rd and 4th graders develop writing and storytelling skills 

Students in Bridges programming (grades 3 and 4) wrote a story at four different points in 
the program year. Those stories were then graded 1-4 (“needs improvement” to “excellent”) 
by CTC teaching artists. Grading focused on five elements: Ideas, Organization, Style, 
Mechanics, and Creativity, resulting in a minimum score of 4 and a maximum score of 20. 
Wilder analyzed this data to show changes in grades over time, focusing on calculating 
average overall scores at each timepoint and average scores for each individual 
component. Students who received all 0s for any given timepoint, indicating that they 
were off-task or did not meaningfully participate in that activity, were not included in the 
average for that timepoint. 

Bridges students show an increase in their writing and storytelling skills over the course 
of programming (Figure 14). Overall average scores increased by 2.25 points from the 
first grading in December to the fourth and final grading in May.  

14. Overall score averages for Bridges students 

  

7.2

8.88 8.81 9.06
8.19 8.23

9.09

10.86

7.56
8.63 8.94

9.81

December average
(N=44)

Feburary average
(N=39)

March average
(N=49)

May average (N=43)

Total - Grade 3 Total - Grade 4 Total
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When reviewing by grade, fourth grade students showed a bigger increase in average total 
scores compared to third grade students (2.67 increase compared to 1.86 increase) (Figure 
15).  

15. Overall score averages for Bridges students by grade 

 

December 
average  
(N=44) 

February 
average 
(N=39) 

March average 
(N=49) 

May average 
(N=43) 

Overall 
difference  

from December 
to May 

Grade 3 7.2 8.88 8.81 9.06 1.86 

Grade 4 8.19 8.23 9.09 10.86 2.67 

Further, Wilder completed a matched analysis by reviewing changes in individual students’ 
scores over time. For students who participated in both the December and May activity, 
two-thirds increased their writing score in May compared to December, while about a 
quarter decreased (Figure 16). It is important to note that while the majority of students 
are improving in their writing abilities, over a quarter of the students’ scores decreased. 
CTC may want to further explore which students fall into this group. Identifying any 
commonalities in this group may help CTC consider ways to provide targeted activities 
or support to help these students improve their writing and storytelling skills. 

16. Student score changes from December to May  

 

  

52%

45%

45%

66%

20%

14%

23%

7%

28%

41%

32%

28%

December to February (N=25)

February to March (N=29)

March to May (N=31)

December to May (N=29)

Score increased Score stayed the same Score decreased
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Looking at each individual element (Ideas, Organization, Style, Mechanics, and 
Creativity), students increased by about half a point for each (Figure 17). 

17. Individual element averages for Bridges students 
 

 

When examining writing elements by grade, third graders’ score improvements generally 
stayed within a consistent range (.2 to .5 difference). However, for fourth graders, the range 
of improvement varied more. In particular, mechanics saw a larger improvement from 
December to May (.7) compared to creativity, which had a smaller increase of .2 (Figure 18). 

18.  Individual element averages for Bridges students by grade  
Third grade 

 

Fourth grade 

 

Beyond changes in writing and storytelling skills, teachers reported that CTC 
programming helps students discover and appreciate different aspects of writing. For 
instance, one teacher mentioned that “storytelling is a good steppingstone to writing and 
appreciating writing.” Teachers also expressed a desire for closer collaboration with CTC 
teaching artists in the future with a focus on further improving writing skills, which they 
see as an area where students could benefit more. 

1.8 1.6 1.3 1.3 1.51.9 1.9 1.7 1.8 1.72.0 1.8 1.5 1.5 1.92.2 2.0 1.8 1.9 1.9

Ideas Organization Style Mechanics Creativity

December average
(N=44)

Feburary average
(N=39)

March average
(N=49)

May average
(N=43)

1.7 1.6 1.3 1.3 1.42.0 1.8 1.6 1.7 1.72.1 1.8 1.6 1.4 2.02.0 1.8 1.7 1.8 1.8

Ideas Organization Style Mechanics Creativity

December average Feburary average March average May average

1.9 1.7 1.5 1.4 1.81.9 1.9 1.7 1.9 1.61.9 1.7 1.4 1.6 1.62.4 2.2 2.1 2.1 2.0

Ideas Organization Style Mechanics Creativity

December average Feburary average March average May average
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Bethune teachers integrated arts-based teaching into 
their classrooms 
During Round Table discussions, teachers noted that they integrated approaches 
modeled during the residencies into their regular classroom teachings. Self-regulation 
techniques, such as breathing exercises and mindfulness practices, were primary activities 
adopted by teachers. Teachers and administrators said that they are seeking out 
opportunities to share these activities more broadly with students at Bethune, something 
CTC may want to keep in mind for future residency efforts. For instance, Bethune started 
including student-led mindfulness exercises in their weekly school-wide announcements. 
One teacher expressed hope for the next year to incorporate “breathing buddies” into their 
classroom, where students can practice breathing exercises together. Additionally, games 
and activities that require active participation, like Bippity Bippity Bop, were mentioned 
as effective ways to help regulate more dynamic emotions.   

The breathing exercises have carried over to classrooms and the kids like it. 
There’s alignment with social-emotional learning – deep breathing, quick stops, 
practicing breathing strategies. – Teacher  

A lot of what they [CTC] do … goes right in with what we are doing. Even the 
books [CTC uses] – we’re trying to get the same books [in our classrooms] to go 
more in-depth with them. – Teacher  

Writing and reading activities from the residency were also incorporated into regular 
classrooms by teachers, primarily through the use of “sentence starters,” referring to words 
or phrases that help students explore different sentence structures. Teachers expressed that 
using CTC recommended books was useful for social-emotional development as well. 

I use those sentence starters for writing. … I learned those from CTC. – Teacher  

[I use the] reading exercises – hopefully we can use more next year. [We are] talking 
about having more stories geared towards kids like conflict resolution. A lot of kids 
struggle with keeping their hands to self, so having a lot of stories that deal with 
social-emotional development [would be helpful]. 

Caregivers engaged with and appreciated CTC 
programming 
In addition to classroom programming, CTC provides Bethune families with special 
discounts on theater tickets, exclusive Bethune family nights at CTC, and family newsletters. 
These contact points may explain why the surveyed caregivers had a high familiarity with 
CTC (Figure 19). Similarly, about half of caregivers reported that they have attended a 
CTC Family Night (Figure 20). Of those, nearly all said their experience at CTC was very 
enjoyable (Figure 21). Lastly, the majority of caregivers (66%) had received a family 
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newsletter from CTC and over half (58%) of those tried at least one of the at-home 
activities included in the newsletters (Figures 22 and 23). 

19.  Caregiver familiarity with Children's Theatre Company programming at 
Bethune (N=29) 

How familiar are you with the theater programming Children's Theatre Company 
provides at Bethune? % 

Very familiar 52% 

Somewhat familiar 41% 

Not at all familiar 7% 

20. Caregiver attendance previous CTC family night (N=29) 

Have you ever attended a Children's Theatre Company family night? % 

Yes 55% 

No 38% 

Don't know 7% 

21. Caregiver familiarity with Children's Theatre Company programming at 
Bethune (N=18) 

How enjoyable was your experience at the family night? % 

Very enjoyable 89% 

Somewhat enjoyable 0% 

Not at all enjoyable 0% 

Don't know 11% 

22. Caregiver receipt of CTC newsletters (N=29) 

Have you received newsletters from Children's Theatre Company about programming? % 

Yes 66% 

No 24% 

Don't know 10% 

23. Caregiver use of at-home activities in CTC newsletters (N=19) 

Have you used any of the at-home activities included in the newsletters? % 

Yes 58% 

No 32% 

Don't know 11% 
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When asked what might make it difficult to attend an event at CTC, about two-thirds of 
respondents mentioned timing or scheduling (Figure 24). With this in mind, CTC might 
consider making discounted tickets available for multiple performance times, so caregivers 
can choose a performance that’s best for their schedules. 

24. Barriers to caregiver participation in Children's Theatre Company events 
(N=29) 

 

66%

17%

10%

10%

0%

21%

Time/Scheduling

Cost

Other

Location

Not interested in
the performances

None of the above
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Limitations 
There are limitations to keep in mind with this report. While a few limitations have been 
mentioned throughout the report, we have summarized them here: 

 With school-based residencies like Creative Play and Bridges, it is difficult to 
differentiate if or how much of an impact comes from the CTC programming or from 
regular school curriculum and participation or even childhood development in 
general. For this evaluation, teachers and caregivers offered additional context and 
data that we believe helps paint a fuller picture of how CTC programming impacts 
students.  

 Since teaching artists observed students during Creative Play programming, we cannot 
determine whether students demonstrated improvement in SEL skills outside of this 
context. While the data suggest that students are developing within Creative Play, we 
cannot generalize this growth to other areas of their academic or non-academic lives. 

 The caregiver survey participants were presumably already fairly engaged with their 
child’s school, which may skew the data. Additionally, the Ns for the survey are 
somewhat low in general compared to the overall school population. We offer these 
data as a starting place for consideration, but encourage additional evaluation and 
engagement efforts to explore this area if desired. 

 The participation tracking scale used in the Creative Play assessment is not 
necessarily linear, since the category “dysregulated” does not necessarily fit on the 
same scale as the other options. However, if observations that include “dysregulated” 
are excluded from the data set, it could skew the remaining data; this makes data 
analysis more complex.  

 Data collection in a real-world setting such as a classroom can be challenging. Due to 
the nature of students moving schools, being absent, or having to miss class for a variety 
of reasons, it can be difficult to consistently gather data for a student throughout the 
school year. We were able to control for some of these inconsistencies through analysis 
(particularly our matched analysis approach, explained on page 14), but it should still 
be kept in mind when reviewing findings from the observation data. 
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Recommendations for program improvement 
Based on the findings in this report and feedback from a variety of viewpoints (teachers, 
caregivers, teaching artists), we offer the following suggestions for CTC to consider as it 
seeks to continuously improve residency programming: 

 Continue SEL focus, especially for older youth. There is evidence that Creative Play 
helps build SEL skills in pre-k and kindergarten classrooms. Explicitly continuing this 
focus into programming for older students may have additional benefits and is 
something classroom teachers expressed interest in.  

 Continue focusing on executive functioning and behavioral expectations, 
especially for younger students. From Creative Play observation data, executive 
functioning was an area that showed some growth, but not as much growth as 
emotional literacy and social awareness. Similarly, the participation tracking scores 
and feedback from teachers suggest that behavioral expectations may be an area that 
needs some attention.  

 Deepen collaboration with classroom teachers. In general, teachers expressed interest 
in closer collaboration with teaching artists. This may mean striving for increased 
alignment between CTC programming and classroom curriculum, and sourcing 
materials and resources (books, games, activities, tip sheets, etc.) used in CTC 
programming so that teachers can incorporate arts-based approaches into their 
classrooms. 

 Continue to foster relationships with families. In general, the caregivers surveyed 
were aware of CTC and had engaged with CTC efforts (newsletter activities, family 
nights, etc.). Expanding or deepening these opportunities may lead to additional 
interest and impacts outside of the classroom. In terms of barriers to attending CTC 
performances or events, two-thirds of caregivers indicated time and scheduling was a 
problem. Finding ways to be more flexible may help with this barrier, such as offering 
families more times to choose from or alternating days and times of events. 
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Recommendations for continued evaluation 
To continue supporting continuous improvement of CTC programming, Wilder 
suggests further examination of the research questions below to ensure feedback loops are 
established between CTC staff and Bethune stakeholders (e.g., caregivers/guardians, 
students, and teachers):  

1. How do students benefit from CTC programming?  

2. To what degree is arts learning integrated into Bethune classrooms?  

3. What do classroom teachers learn and implement in regards to arts-based teaching 
approaches?  

4. To what degree do families appreciate or benefit from CTC programming?    

In addition to continuing with the evaluation activities described in this report, we 
recommend that CTC continues to regularly or intermittently analyze and make use of 
data from Round Table discussions, teaching artist observations, and caregiver feedback. 
This could prompt responsive and data-based changes to residency programming throughout 
the school year. For example, CTC might consider using a database or Excel to expedite 
analysis of observation data and iterate residency schedules or approaches accordingly.  

We also suggest that CTC collect feedback directly from the students via age-appropriate 
methods. This feedback can offer nuanced insights into the research questions since it would 
come from the students themselves. Potential ideas include “thumbs up/thumbs down” voting 
at the end of each class, discussions about what they’ve learned or their favorite part at the 
end of a semester or year, or a short survey that uses simple language and includes 
pictures or icons as response options.  
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Appendix  

A. Round Table findings 
A1. Round Table 1 Summary Findings 
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A2. Round Table 2 Summary Findings 
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A3. Caregiver Survey 
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A4. Creative Play Assessment Tool 
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A5. Neighborhood Bridges Writing Evaluation Sheet 
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B. Analysis methodology of teaching artist observations 
CTC teaching artists collected observation data throughout the year for students participating in 
Creative Play and Bridges programming. See Appendix A4 for the observation tool. The raw data 
were provided to Wilder for analysis. Wilder cleaned the data set to ensure data were usable and 
accurate by removing duplicate entries, handling missing data, fixing errors like typos, creating a 
standardized format, and removing irrelevant data. Sections B1 and B2 detail our analysis 
methodology for teaching artist observation data. 

B1. Analysis methodology: Creative Play 

After each Creative Play session, teaching artists completed a grading rubric for each student. Each 
student was assigned a grade (“rare,” “occasional,” or “consistent”) for statements falling under 
three SEL categories. Students’ participation was also graded with a grading scale of 
“dysregulated,” “disengaged,” “observing,” and “active.” SEL and participation categories and the 
graded statements are listed below. 

1. Social Awareness 

 Student listens to and engages with peers 

 Student collaborates with classmates on group activities 

 Student navigates interpersonal conflicts or differences of opinion safely and respectfully 

2. Executive Functioning 

 Student completes simple task or assignment when directed 

 Student demonstrates impulse control (raising hand before speaking, waiting their turn, etc.) 

 Student can re-focus or re-join class activities when distracted or dysregulated 

3. Emotional Literacy 

 Student can identify and name emotions specifically, beyond using judgement language 
(“good” or “bad”) 

 Student can recognize, understand, and label emotions as expressed by themselves and others 

 Student can describe how feelings relate to thoughts, actions, situations and events 

4. Participation 

 Student participates in (to the best of their ability) daily mindfulness exercises 

 Student participates in (to the best of their ability) acting and embodiment activities 

 Student participates in (to the best of their ability) group discussion and reflection 
conversations 
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 Student participates in (to the best of their ability) turn taking activities 

 Student participates in (to the best of their ability) independent activities 

For each observation the statements under each SEL category were summed into a score for the 
SEL category. The sum score for each category could range from 3-9. Similarly, the participation 
data was analyzed in the same way with a range of 0-15. 

For each observation, Wilder calculated a sum score for the four variables of interest: Social 
Awareness (3 items), Executive Functioning (3 items), Emotional Literacy (3 items), and 
Participation Tracking (5 items). Each student was distinguished by a unique student code that 
identified all of their observation reports. There were 85 students in the dataset (most with multiple 
observations). 

Most individuals in the dataset participated were observed multiple times throughout the year 
(7 had only one observation). The date of the first observation, the number of observations, and 
the number of days between observations varied across individuals. For each individual, their 
first observation was counted as Day 0 and the following the observations were marked by days 
passed since the first one. Wilder categorized observations into the four timepoints described 
below (Figure 25). For participants with multiple observations within each of the timepoints 
below, average scores were calculated across their observations within that timepoint to get one 
score for each measure (e.g., SEL category, participation) per participant per timepoint. Group 
averages were computed at each timepoint for each grade. 

25. Analysis timepoints 

Timepoint Window of data collection 

Number  
of individuals  

with data 

1 0 to 41 days after Day 0 85 

2 42 to 97 days after Day 0 73 

3 98 to 146 days after Day 0 68 

4 147 to 210 days after Day 0 59 

In addition to averages, Wilder completed a matched analysis to review changes from timepoint 
to timepoint. Each pair of consecutive timepoints were compared (Timepoint 1 to Timepoint 2, 
Timepoint 2 to Timepoint 3, Timepoint 3 to Timepoint 4), as well as the first and last (Timepoint 1 
to Timepoint 4). Students had to have data in both timepoints to be included in the matched analysis. 
For these students, we computed whether their scores increased, stayed the same, or decreased 
between timepoints. 
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B2. Analysis methodology: Bridges  

Students in Bridges programming (grades 3 and 4) wrote a story at four different points in the 
program year. Those stories were then graded 1-4 (“needs improvement” to “excellent”) by 
CTC teaching artists, focusing on five elements: Ideas, Organization, Style, Mechanics, and 
Creativity, resulting in a minimum score of 4 and a maximum score of 20. See Appendix A5 for 
the rubric. Some teaching artists gave scores of 0 despite this not being a category of the rubric. 
When students received all 0s for a given timepoint, their score for that timepoint was removed, as 
this indicated that they were off-task or did not meaningfully participate in the activity. If students 
received 0s on some but not all of the elements at a given timepoint, their scores were included in 
the analysis. There were only 4 scores that included 0 on some but not all of the elements.  

Wilder focused on two primary analyses. First, Wilder calculated average overall scores at each 
timepoint to show general changes over time and average scores for each individual component 
(Ideas, Organization, Style, Mechanics, and Creativity).  

In addition to score averages, Wilder completed a match analysis to review individual student score 
changes. Each pair of consecutive timepoints were compared (December to February, February to 
March, and March to May), as well as the first and last (December to May). Students had to have 
data in both timepoints being compared in order to be included in the matched analysis. For these 
students, we computed whether their scores increased, stayed the same, or decreased between these 
months. 
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